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The Relationship Between Lifelong Learning and Subjective
Happiness Among Nurses During Covid-19 Pandemic

Covid-19 Pandemisinde Hemsirelerde Yasam Boyu Ogrenme ve Oznel

Mutluluk Arasindaki Tliski*

Tugce KABAK SOLAK!, Afife YURTTAS?

ABSTRACT

Aim: The objective of this study was to examine the relationship
between lifelong learning and the subjective well-being of nurses.
Materials and Methods: The study is descriptive and cross-sectio-
nal. This study was carried out on 222 nurses from a training and
research hospital in Turkey, Agri Province, as the study populati-
on. Data were collected using The Demographic Data Form, Life-
long Learning Tendency Scale (LLTS)and Oxford Happiness Scale
(OHS).

Results: The mean total score LLTS of the nurses was 64.74+23.69
and the mean total OHS score of the nurses was 92.78+15.04. There
was a weak negative correlation between the scores of the nurses’
LLTS and OHS scores (r=-.380, p<0.05).

Conclusion: 4 positive relationship was found between nurses’ li-
felong learning and their subjective happiness. The use of advanced
and new technologies in healthcare services, along with the expec-
tation of better healthcare and the reflection of rapidly developing
scientific knowledge in nursing practices, have made lifelong lear-
ning a compulsory requirement for nurses. The presence of qualified
nurses with lifelong learning skills in healthcare services will contri-
bute to the resolution of society’s health problems.

Keywords: Care, Lifelong learning, Subjective happiness, Nursing,
COVID-19
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Amag: Bu ¢alismada hemsirelerde yasam boyu égrenme ile oznel
mutluluk arasindaki iligkinin incelenmesi amag¢lanmigtir.

Gereg ve Yontemler: Bu ¢alisma tanmimlayict ve kesitseldir. Bu ¢a-
lisma kesitsel tarama modeli kullanilmistir. Arastirma, Tiirkiye'de
Agrr ilinde bir egitim ve arastirma hastanesinde ¢alisan 222 hem-
sire tizerinde yiirtitiilmiistiir. Veriler Demografik Veri Formu, Yasam
Boyu Ogrenme Egilimi Olgegi (YBOEQ) ve Oxford Mutluluk Olgegi
(OMO) kullamilarak toplanmistir.

Bulgular:  Hemsirelerin  YBOEO toplam puan  ortalamast
64.74+23.69 ve OMO toplam puan ortalamas: 92.78+15.04 'tiir.
Hemgirelerin YBOEO ve OMO puanlart arasinda negatif yonde za-
yif bir korelasyon vardi (r=-.380, p<0.05).

Sonug: Hemgirelerin yagam boyu ogrenmeleri ile 6znel mutluluklar:
arasinda pozitif bir iliski bulunmustur. Saghk hizmetlerinde ileri ve
yeni teknolojilerin kullamimi, daha iyi saghk hizmeti beklentisi ve
hizla gelisen bilimsel bilginin hemsirelik uygulamalarina yansimasi
ile birlikte yasam boyu 6grenmeyi hemsireler i¢in zorunlu bir gerek-
sinim haline getirmigtir. Saghk hizmetlerinde yasam boyu o6grenme
becerisine sahip nitelikli hemgirelerin varligi, toplumun saglik so-
runlarimin ¢oziimiine katki saglayacaktir.

Anahtar Kelimeler: Bakim, Yasam Boyu Ogrenme, Oznel Mutluluk,
Hemsirelik, COVID-19

Introduction

Nursing requires lifelong learning to keep up
with health trends. Nursing professionals must
learn throughout their careers to maintain their
professional identity (1,2). Nurses are important
members of the healthcare team. They must keep
up with new ideas in their field. Nurses work hard
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to provide good care. (1,3) They must learn new
things throughout their careers. This helps them to
develop as people and professionals. It involves
personal and professional development through
formal and informal learning(2).

In his study, Senyuva stated that personal,
social and professional development is related
to learning new skills(3). The main difference
between lifelong learning and other concepts
is that it puts the person in the centre and says
learning should not be limited by time. Lifelong
learning is important for individuals(4,5). The
lifelong earning contributes to the development of
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individuals both cognitively and psychologically
(6). Michalos says that educational attainment
is a significant determinant of subjective well-
being. However, he says that formal education
does not always make people happier. Education
can make people happier and more optimistic
(7,8). The lifelong learning approach makes
people happier. Education in adulthood also has
a positive effect on people’s psychology and
happiness in old age (9,10). At the same time, it
is stated that the education received in adulthood
has a positive effect on the psychology of people
in old age and contributes to their perception of
happiness and optimism(8,11).

Lifelong learning is thought to affect happiness.
Happiness is the same as subjective well-being or
happiness in psychology(12,13).  Subjective
happiness is how you think about your life and
how you feel about it. (14,15). Nursing is a
profession that cares for people throughout their
lives. To understand a person, you have to deal
with them in every aspect. This makes it easier
for them to enjoy life and be happy. Nurses should
also be happy. Their happiness affects patient
care. Nurses with more happiness may be better
at providing healthcare.(16-18). Over the last
few decades, there have been many changes in
nursing care, with more pressure on nurses(19).
Having productive employees with high levels of
subjective well-being is important for the service
quality of organisations.

There may be a relationship between lifelong
learning and subjective happiness. Learning has
a significant impact on an individual’s positive
perception of their life. This study was designed
to see if there’s a relationship between lifelong
learning and happiness among nurses. Based on
what we’ve seen before, we have the following
questions.

1. What is the nurses’ lifelong learning level?
2. What is the nurses’ subjective happiness level?

3. Is there a relationship between lifelong
learning and subjective happiness among nurses?
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Materials And Methods
Participants

The study used a cross-sectional survey design.
The research was carried out from June to
December 2020. It included 262 nurses at Agri
Training and Research Hospital in Turkey. 222 of
them answered all the questions, which is 84.73%
of the total. All the nurses had to be working full-
time.

Process

The data were collected via self-report. The
target organisations were selected on the basis
of convenience sampling. The data collection
tools were provided to the nurses during their
daytime shifts. The questionnaires were
completed in approximately 20 minutes. The
study was approved by the Ethics Committee
of the Faculty of Nursing at Atatiirk University,
Turkey (Ethics Number: 2020-4/2/05.06.2020).
Written informed consent was obtained from all
participants prior to data collection, and they were
informed of the purpose and methodology of the
study. Participation was voluntary and they had
the right to withdraw. To ensure confidentiality,
a cover letter was attached to each respondent’s
statement. We assigned code numbers to the
guestionnaires for follow-up in case participants
provided incomplete responses. The data were
analysed using SPSS 22.

Data collection tools

Three forms were used to collect data for the
study. The Demographic Data Form, The Lifelong
Learning Tendency Scale (LLTS) and The Oxford
Happiness Scale (OHS) were used in this study.

The Demographic Data Form

The demographic data form consisted of questions
on gender, age, marital status, level of education,
years of service, department/section and type of
employment. There are a total of 13 questions on
the demographic data form (20-22).
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The Lifelong Learning Tendency Scale (LLTS)

The LLTS was developed by Coskun and Demirel
in 2010 (20). The scale has 27 items and four
dimensions. All items were rated on a likert
scale from 1 to 6. The dimensions of the lifelong
learning scale were specified as motivation,
perseverance, lack of learning regulation and lack
of curiosity. In the general average of the scale,
the minimum score was 27 and the maximum
score was 162. The Cronbach alpha value of the
scale, which represents the reliability of the scale,
was found to be 0.89. In this study, the Cronbach’s
alpha value of the total scale was 0.92.

Oxford Happiness Scale (OHS)

The OHS was developed by Hills and Argyle(23).
It was translated into Turkish by Dogan and
Sapmaz (22). The questionnaire, which has one
dimension, measures one’s level of happiness with
29 statements in a 6-point likert format. Although
the questionnaire does not have a cut-off point,
as scores increase, so does the level of happiness.
In the study by Dogan and Sapmaz, the internal
consistency coefficient of the questionnaire was
found to be 0.91(22). The Cronbach alpha value
of the scale, which represents the reliability of
the scale, was found to be 0.91. In this study, the
Cronbach’s alpha value of the total scale was 0.87.

Results

Table 1 shows the demographic characteristics
of the nurses. The data show that 58.1% of the
nurses were female, 50.5% were single, 78.4%
had a university degree, 80.1% were employed
as nurses, 58.1% worked in high-risk units and
28.8% had been working for 8 years or more
(Table 1).

The study found that the mean total score of the
LLTS was 64.74+£23.69. The mean scores of the
subscales of the LLSLS were as follows: Moti-
vation subscale mean score was 10.73+5.35, Per-
severance subscale mean score was 14.01+6.26,
Lack of regulation of learning subscale mean sco-
re was 16.26+7.87 and Lack of curiosity subscale
mean score was 23.72+11.84. The mean total sco-
re of the OHS was 92.78+15.04 (Table 2).
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Comparison of the Total Scores of the
Lifelong Learning Tendency Scale and the
Sub-Dimension Scores According to Nurses’
Descriptive Characteristics

A statistical difference was determined between
the mean score of nurses’ LLTS total score and
gender, the duration of work in the unit they are
currently working in, and the presence of artistic
and scientific hobbies they are interested in (Table
3).

Comparison of Oxford Happiness Scale Total
Scores According to Nurses’ Descriptive
Characteristics

A statistical difference was determined between
the mean score of nurses’ OHS total score
and marital status, the clinic worked in, your
personality (Table 4).
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TABLE 1: Demographic characteristics of nurses, Agri 2020

Variables %
Gender Male 93 41.9
Female 129 58.1
Marital status Married 110 49.5
Single 112 50.5
Education level Secondary degree 34 15.3
College degree 174 784
Post graduate 14 6.3
Servis assignment Charge nurse 13 59
Service nurse 178 80.1
Other 31 14.0
Servis unit Internal medicine 25 113
Policlinic 14 6.3
Surgery 14 6.3
Risk Units 129 58.1
Duration of service in the nursing profession 0-1 year 63 284
2-3 years 55 24.8
4-5 years 28 12.6
6-7 years 12 5.4
8 years and above 64 28.8
Duration of service in the current unit 0-1 year 129 58.1
2-3 years 52 234
4-5 years 15 6.8
6 years and above 26 117
Hours worked per week 40-48 hours/week 52 234
56-64 hours/week 115 51.8
72 hours/week and above 55 24.8
Monthly income Income equal to expense 72 324
More income than expense 47 21.2
Less income than expense 103 46.4
Having a hobby No 131 59.0
Yes 91 41.0
Personality traits Extaversion personality 36 16.2
Docile personality 59 26.6
Responsible personality 59 26.6
Emotional personality 24 10.8
Innovative personality 44 19.8

X £SS (Min-Max)

Age(in year)

[ 29.77+6.52(21-56)

TABLE 2: Oxford Happiness Scale and Lifelong Learning Tendency Scale Total and Subscale Scores,

Agri 2020

Scales X £SS (Min-Max)
OHS 92.78+15.04 46- 131
LLTS 64.74+23.69 28- 117
Motivation 10.73+5.35 6- 34
Perseverance 14.01+6.26 6- 36

Lack of regulating learning 16.26+7.87 6- 36
Lack of curiosity 23.72+11.84 9-54
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TABLE 3: Comparison of the total scores of the lifelong learning tendency scale and the sub-dimension scores according to nurses’ descriptive

characteristics (n=222), Agri 2020

LLTS Motivation Perseverance Lack of regulating Lack of curiosity
learning
Total Score Average
Variables n — _Te_st_ and — _Te_st_ and — _Te_st_ and — _Te_st_ and — _Te_st_ and
X £SS | significance X £8S | significance | X #SS | Significance X +SS | significance X £8S | significance
Gender Male 93 69.59+23.30 t=2.622* 11.524+5.89 t=1.874* | 14.70+6.34 t=1.400* 17.04+£7.51 | t=1.250* 26.31+11.98 t=2.811*
Female 129 ] 61.24+23.45 bsoo00 | 10175486 | o0e 13518618 | g [1570s801 | Lgo0s  [208551042 | L0
Marital status | Married 110 67.23+25.30 t=1.558* 10.70+5.68 | t=-0.107* |[13.92+6.65 | t=-0.213* | 17.30+8.17 |t=1.951* 25.30+12.75 t=1.994*
Single 112 62.29+21.84 po1z | 1077502 [ oo 141058 s0sat | 1525747 | oo0s2 22.16+10.70 b-0.047
Education level | Secondary 34 71.50+20.41 10.58+4.97 14.14+6.72 19.29+8.95 27.47+10.58
degree F=1.9417 F=1.4657 F=4.0091 F=3.1307 F=2.118%
College degree | 174 63.89+23.75 p=0.146 10.9545.47 p=0.233 14.3+6.18 p=0.020 15.64+7.25 0=0.046 22.94+11.71 p=0.123
Post graduate 14 58.85428.49 8.42+4.25 9.504+4.51 16.64+11.05 24.28+15.07
Position Head nurse 13 64.76£2582 | F=2217+ | 8.53+£3.20 F=2.4121 |13.53£5.72 F=0.1717 | 16.69£845 [F=3.4327 26.01£11.20 F=1.3807
Nurse 178 63.30+£22.76 10.63+£5.23 13.95+6.11 15.654+7.56 23.06+11.44
Other 31 72.96+27.04 | p=0.111 [ 12254638 | p=0.092 [ 14.58+7.41 p=0.843 | 19.61+8.75 |p=0.034 26.51+14.01 | p=0.254
The clinic Internal units 25 61.60+24.87 9.40+3.76 13.40+6.05 14.92+7.53 23.88+12.92
worked in Policlinic 14 60.07+25.86 9.64+4.46 10.78+5.14 17.35+8.90 22.28+14.32
Surgical units | 14 65.78+25.44 F=0.326F 12.9249.11 F=1.145% |12.92+5.51 F=1.549% 17.28+8.30 | F=0.3191 22.64+11.09 F=0.093+
Risk Units 129 65.13£22.91 14.21+6.25 16.204£7.72 23.85+11.55
p=0.860 10.86+5.21 p=0.336 p=0.189 p=0.865 p=0.985
Other 40 66.70+24.91 10.80£5.16 15.27+6.80 16.5548.33 24.07+11.94
Years of 0-1year |63 61.61£18.62 9.93+4.29 13.50+4.97 16.12+£7.56 22.04£10.24
2-3years | 55 62.49425.01 11.03+5.32 14.41+6.84 14.50+7.93 22.52+11.51
experience asanurse [4-5vears | 28 67.21£25.67 | F=0.8791 | 11.32+6.33 | F=0.5161 |14.07+6.23 | F=0.165t | 15.50+£6.70 |F=1.8501 26.32+13.31 F=1.030%
6-7years |12 65.66+27.04 11.16+4.30 14.16+5.85 16.01£8.49 24.33£13.78
8years |64 685022551 | P=0478 [T00316.04 | P=0724 14124707 | P=0956  [18329:82¢ |P=0.120 25.14+12.51 p=0.392
and
above
Years of experience | 0-1 year | 129 61.52+22.15 10.18+4.63 13.12+5.37 15.44+8.09 22.7£11.40
;f) Si tr:(l;rr]se in your last i:gyears 52 67.50+24.55 F=4.023+ 11.34+5.51 F-3.4631 14.78+6.48 F=5.870% 16.967.61 F-1.835+ 24.40+12.74 F-1.062¢
years | 15 60.13+24.23 8.86+3.70 11.86+4.80 15.86+6.72 23.53+13.03
6 )éears 26 7784:25.14 | po0o0g [ 13342787 | p=p017 18154862 [ p=goo1 [ 19194746 | p=0.142 27.15%11.39 p=0.366
an
above

L¥T-9¢T (T) Ge:620z wnjdoy aA yy3vs
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Average hours
worked/week

40-48
hours/
week

52

65.84+26.98

56-64
hours/
week

115

64.20+22.37

72 hours/
week and
above

55

64.83+23.50

F=0.0867

p=0.917

10.15+5.55

11.13+5.15

10.45+5.58

F=0.7087

p=0.494

12.96+7.12

14.50+5.75

14.01+6.40

F=1.087t

p=0.339

17.93+£8.27

15.46+7.83

16.38+7.45

F=1.769t

p=0.173

24.80+13.20

23.09+11.76

24.01£10.73

F=0.392t

p=0.676

Monthly income

Income
equal to
expense

72

60.87+22.13

More
income
than
expense

47

69.36+23.02

Less
income
than
expense

103

65.33+24.81

F=1.899

p=0.152

9.98+3.90

12.02+6.52

10.67 5.57

F=2.089+

p=0.126

13.36+5.76

14.82+5.67

14.10+6.83

F=0.799%

p=0.451

15.06+7.32

18.01+7.45

16.31+8.34

F=1.989+

p=0.139

22.45+11.34

24.51+11.81

24.24+12.23

F=0.612+

p=0.543

Having a hobby

No

131

67.65+23.79

Yes

91

60.54+23.04

t=2.217*

p=0.028

11.21+5.49

10.05+5.08

t=1.592*

p=0.113

14.72+6.50

13.01+5.77

t=2.032*

p=0.043

17.01+7.83

15.19£7.85

t=1.691*

p=0.092

24.70+12.36

22.29+10.96

t=1.498*

p=0.136

Personality

Extaversion
traits personality

36

60.27+25.04

Docile
personality

59

67.71+23.68

Responsible
personality

59

63.52+23.18

Emotional
personality

24

75.12+21.32

Innovative
personality

44

60.3+£23.26

F=2.157t

p=0.075

10.50+5.55

10.40+4.42

10.32+4.50

14.16+7.90

10.06+5.23

F=2.895%

p=0.023

13.50+5.76

13.81+£5.92

13.79+6.39

18.54+7.55

12.54+5.24

F=4.0447

p=0.003

14.22+7.23

17.50+8.15

16.54+8.03

16.20£7.02

15.93+£8.20

F=1.011%

p=0.402

22.05+11.44

25.98+13.26

22.86+11.18

26.20+10.21

21.84+11.61

F=1.344%

p=0.255

*Independent Samples t test, "One Way ANOVA test.
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TABLE 4: Comparison of oxford happiness scale total scores according to nurses’ descriptive
characteristics (N=222), Agri 2020

Variables N X +8S Si-grsislfi?anr?ce
Male 93| 91.60+15.68  [t=-0.993*
Female 129 93.63+14.57
Gender p=0.322
Marital status Married 110[ 94.81+14.31 t=2.010*
Single 112| 90.78+15.54
p=0.046
Education level Secondary degree 34 89.11+14.89 | F=3.0107%
College degree 174 92.86 +15.19
Post graduate 14 | 100.71+10.57 |p=0.051
Position Head Nurse 13 98.46 +12.82 [ F=].224+
Nurse 178 92.73 +£14.89
Other 31 [ 90.70+16.56 |p=0.296
The clinic worked in | Internal units 25 98.04 +15.26
Policlinic 14 95.78 +10.17
Surgical units 14 82.50 £10.50 | F=2.634+
Risk Units(Intensive care | 129 92.44 £15.56
units, emergency units, p=0.035
operating rooms)
Other units 40 93.12 +14.61
Years of experience | 0-1 year 63 92.63 £14.53
as a nurse 2-3 years 55 93.34 +18.30 [ F=0.778+
4-5 years 28 91.42 £10.87
6-7 years 12 86.33 £14.77 | p=0.541
8 years and above 64 94.25 £14.11
Years of experience | 0-1 year 129 94.27 £14.45
as a nurse in your 2-3 years 52 90.26 £16.01 F=1.1007
last position 4-5 years 15 92.60 +£09.73 0=0.350
6 years and above 26 90.53 +18.03
Average hours 40-48 hours/week 52 92.28 £13.64 [ F=1.7667
worked/week 56-64 hours/week 115 91.01 £14.74
72 hours/week and above | 55 94.14 +16.64 |p=0.173
Monthly income Income equal to expense 72 95.23 +£15.08 | F=2.0467
More income than expense | 103 90.68 +15.89
Less income than expense | 47 93.61+12.49 |p=0.132
Having a hobby No 131 91.57 +14.93 [t=-1.443*
Yes 91 94.52 £15.12
p=0.151
Personality traits Extaversion personality 36 95.94 +17.01
Docile personality 59 94.15+12.93 | F=4.950
Responsible personality 59 94.74 £16.36
Emotional personality 24 80.75+10.83 | p=0.001
Innovative personality 44 92.29 £13.45

OHS: Oxford Happiness Scale *Independent Samples t test, “One Way ANOVA test.
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TABLE 5: The relationship between nurses” Oxford Happiness Scale and Lifelong Learning Tendency
Scale total scores and mean scores of the scale’s sub-dimensions, Agri 2020

[«5]
5 = o
%) “E g S % 2 5 %\
24 = = 3 <3S E 3 .2
I il o 5 o 85
O a b= o J2oo 33
OHS r -
LLTS r -.380
.001
Motivation r -.384 .610
.001 .001
Perseverance r -.374 .648 .720
.001 .001 .001
Lack of regulating learning r -.235 770 222 .165
.001 .001 .001 014
Lack of curiosity r -.233 871 240 333 .688 -
p .001 .001 .001 .001 .001 -

It was determined that there was a negative and weakly significant relationship between OHS and LLTS
score and scale sub-dimension mean scores (p<0.05) (Table 5).

Discussion

In order to maintain their daily lives and stay
current in their profession, individuals must
continually update their knowledge. The effects
of this knowledge may be measured subjectively,
such as through life satisfaction, happiness, and
job satisfaction. The research showed that the
nurses had a moderate level of LLTS scores.
However, other studies have produced different
results. For instance, Soykut Gundogar found that
the nurses had good LLTS levels, while another
study found that their LLTS tendencies were
low(24).

Individuals need to continually update their
knowledge in order to maintain their daily lives
and stay abreast of developments relevant to
their profession. The impact of knowledge may
depend on the measurement of subjective well-
being, such as life satisfaction, happiness, job
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satisfaction. In this study, it was found that the
total mean score of LLTS was 64.74+23.69.
In line with these results, it can be said that the
LLTS tendencies of the nurses participating in the
research are at a moderate level. In the literature,
there are studies with similar and different results.
In the study conducted by Soykut Gundogar was
found that the LLTS levels of the nurses were
at a good level(24). In the study conducted
by Senyuva and Kaya on nurses working in a
training and research hospital, it was found that
the LLTS tendencies of the nurses were at a
low leve(1). The study suggests that nurses are
inclined towards lifelong learning and are open
to acquiring new knowledge and skills both
personally and professionally. This inclination
may be attributed to the long working hours,
heavy workloads, and stress that nurses have been
experiencing during the pandemic. Additionally,
the variability of research groups and the lack of
learning opportunities in the researched regions
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may also contribute to this difference. The study
references(25-27). The study found that nurses
scored an average of 92.78+15.04 on the Oxford
Happiness Scale, indicating a moderate level of
happiness. The literature contains varying results
on this topic. A study conducted by Oates et al. in
the United Kingdom found that nurses had low
levels of subjective happiness(28). Similarly, a
study conducted in China found that intensive
care nurses also had low levels of subjective
happiness(29). Both studies suggest that nurses
may be experiencing low levels of happiness.

In our study, when we examined the differences
in the lifelong learning tendencies of nurses
in the motivation sub-dimension according
to sociodemographic characteristics, it was
determined that the lifelong learning tendencies
of those who worked for 6 years or more in the
unit they were working in, were higher, and
the lifelong learning tendency of the group that
defined their personality as emotionally unstable
in personality definition was higher. In line with
these results, it can be said that nurses who work
for 6 years or more and define their personality as
emotionally unstable have lower lifelong learning
tendencies and are less motivated to learn than
other groups.

In our study found a significant difference between
the some sociodemographic characteristics(
educational status, the length of work time,
hobbies, personality) and the perseverance sub-
dimension average score. In line with these results,
it can be said that nurses who work for 6 years or
more and define their personality as emotionally
unstable have lower lifelong learning tendencies.
A significant difference found between the mean
score of the deprivation sub-dimension and the
educational status of the nurses. It can be said that
nurses who are high school graduates and working
in the other group have lower lifelong learning
tendencies and are insufficient in organizing and
directing their own learning process. A significant
difference was found between the nurses’ mean
scores of the lack of curiosity sub-dimension and
gender and marital status. In this study, it can be
said that female and single nurses have higher
lifelong learning tendencies.
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In this study determined a significant difference
between total score OHS and their marital status,
department they work in, and their personality
identification status. In this study determined
that the subjective happiness were higher levels
of nurses who were married, worked in the
internal unit and defined their personality as
extroversion. In some studies in the literature,
it has been stated that there is a significant
difference between subjective happiness and
marital status, and generally married people have
higher subjective happiness(30, 31). It has been
stated in the literature that there is a significant
difference between subjective happiness and the
department where nurses work, and that intensive
care nurses have lower subjective happiness. and
demonstrated its support.

The study found a statistically negative
relationship between the mean scores of nurses
in the LLTS motivation, persistence, lack of
regulating learning, and lack of curiosity sub-
dimensions and their OHS scores. This indicates
that as the mean total scores of nurses’ LC and
all sub-dimensions increase, the mean total
scores of OHS decrease. Additionally, a decrease
in the LLTS score corresponds to an increase
in the tendency for lifelong learning. There is a
weak positive relationship between the lifelong
learning tendencies of nurses and their subjective
happiness levels, as the average OHS score
increases. Individuals with a high tendency for
lifelong learning are more likely to acquire new
skills and knowledge, keeping up with the latest
developments. Nurses with a high lifelong learning
tendency may experience greater satisfaction in
their personal and professional lives, leading to
increased happiness.

In this study, a significant difference was
determined between the nurses’ mean total score
on OHS and their marital status, department they
work in, and their personality identification status.
In this study, it was determined that the subjective
happiness levels of nurses who were married,
worked in the internal unit and defined their
personality as extroversion were higher. It has
been determined that the results of the research
are in parallel with the literature. In some studies
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in the literature, it has been stated that there
is a significant difference between subjective
happiness and marital status, and generally
married people have higher subjective happiness
(30,31). It has been stated in the literature
that there is a significant difference between
subjective happiness and the department where
nurses work, and that intensive care nurses have
lower subjective happiness. and demonstrated its
support.

Nurses may experience psychological distress,
such as unhappiness, anxiety, stress, hopelessness,
and longing, due to the increased risk of
contamination resulting from the current pandemic
and worsening working conditions. Despite
sufficient motivation for learning, individual
development activities may be negatively affected
by biological problems(32-34). The literature
contains studies that examine the relationship
between lifelong learning tendencies, problem-
solving, entrepreneurship, quality of life, and
subjective happiness level(6,10,35-38). These
studies consider variables such as job satisfaction,
personality types, and lifelong learning. However,
the absence of similar studies with the same group
in the literature makes it difficult to compare and
interpret the results obtained in this study. This
study sets an example for future research with
nurses, contributing to the relevant literature and
advancing nursing science. It also accelerates
studies on this subject by meeting the necessary
scale.

To our knowledge, this study is the first to
explore the relationship between lifelong learning
and subjective happiness among nurses during
Covid-19 pandemic. The current study has some
limitations. Firstly, The sample was taken from
a hospital in the centre of a province in eastern
Turkey. It may not represent all nurses in Turkey.
Increasing the sample size could help to address
this limitation.

Secondly, the data collected were based on nurses’
subjective feelings, which may differ from the
objective reality. This may cause minor variations
in the data results Finally, as a cross-sectional
study, it cannot explore causal relationships.
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Therefore, further longitudinal research could be
conducted in the future.

Conclusion

The study was found a positive correlation
between nurses” LLT and OH levels. The mean
score for LLTS was moderate, as was the total
score for OHS. Nurse educators and nurse
managers should aim to increase nurses’
awareness and provide the necessary working
conditions to improve their lifelong learning and
well-being. Nurses can learn new skills by
attending training, courses, conferences, and
forums.
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